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Do you have a child who doesn’t like to write?  I’m 
not talking about the handwriting aspect, although 
if there is a difficulty with the mechanical skills 
needed for writing then that should be addressed. 
The type of reluctant writer I’m talking about is 
the child who CAN write but just doesn’t want to 
and writes in a minimalist fashion.  This type of 
reluctant writer has no difficulty with penmanship 
but still responds to written tasks using the fewest 
words possible.  He prefers close-ended questions 
that can be answered with a “yes” or “no” and will 
respond with the simplest, shortest answer with no 
elaboration unless you insist on more output.  My 
son was so practical and “writing-avoidant” that he 
even abbreviated his yes/no answers as “Y” and “N” 
rather than writing the words out.

An unenthusiastic writer does not necessarily have 
difficulty communicating orally.  In fact, you may be 
working with a student who likes to talk and will go 
into great detail when they are discussing a topic 
with you.  If this was your only experience with a 
child and you were asked to pick out her writing 
sample you might be hard pressed to connect the 
verbally-expressive student with the sparse amount 
of writing she produced.  This same child who can 
use wonderfully-descriptive terms and lengthy 
utterances offers up short and simple noun+verb 
sentences in writing.  

I’m sure there must be a long list of reasons why 
a child is reluctant to write.  If you can figure out the 
reason for your child’s disinclination you may be able 
to address the issue in a way that makes writing 
tasks more appealing…or at least more tolerable.  
I have not found any one solution that flipped a 
switch and made my children eager to write, but I 
have had a modicum of success with a number of 
strategies I’ve tried over the years.  Perhaps my 
suggestions will inspire your own creative ideas to 
help your student be less resistant when it comes 
to written work.

My children, especially my son, loved to doodle 
and draw pictures but dreaded having to write 
full sentences.  Sometimes I allowed the children 
to dictate their ideas to me as I wrote down their 
responses.  Other times I would alternate writing one 
sentence and having them write the next sentence.  
This is fine to do now and then, but I didn’t want to get 
caught up in doing too much of the writing because 
they were the ones who needed to learn how to 
get their thoughts down on paper.  Because of that 
I didn’t use this strategy daily, but it was especially 
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helpful when my struggling learner was having a 
particularly hard day and needed a little (or a lot) 
of extra support.

Another strategy I used was to buy paper that 
was blank on the top half and had lines for writing 
on the lower portion of the page.  That way, my 
children could do what they loved doing along 
with what they had to do for school.  They could 
draw pictures to illustrate what they were writing 
about and it was like having a built-in reward 
for completing their work.  It seemed to help my 
learner who had some challenges because it was 
not as intimidating to think about writing a few 
sentences to fill up half a page as it was to imagine 
writing a full page.  

At other times I would pull out the special 
markers, crayons, gel pens, and colored pencils 
as a way to add some fun to the writing tasks.  
Just mixing it up now and then seemed to help 
motivate my children, and the novelty of a new 
pen or glitter crayon helped ease their writing 
reluctance.  My daughters especially went nuts 
over blank journals with black paper that looked 
amazing when they wrote on it with their neon gel 
pens.  My son was fascinated with the rainbow 
crayon and the way his writing changed colors 
as he wrote.  With the popularity of scrapbooking, 
just think about all of the options in paper designs 
that you could get for your child to use for special 
writing assignments.  You could even take a field 
trip to the store and let each child choose his own 
paper for an individualized touch.

Many teachers find it helpful to give their students 
writing prompts just to spark their interest and get 
the creative juices flowing.  The prompt could be as 
simple as, “If you could invent anything, what would it 
be?” or as involved as telling a short story and having 
the child write how she thinks the story should end.  
Sometimes the writing prompt addresses a specific 
skill such as sequencing events, and will have the 
student describe something familiar such as all of 
the steps involved in making a peanut butter and 
jelly sandwich.  For the child who never seems to 
be able to think of what to write, prompts can be just 
the impetus needed to get the ball rolling – or the 
pencil moving, in the case of the disinclined writer!

When it comes to teaching reluctant writers, you 
will need more than one strategy at your disposal to 
get your students writing.  Try the ideas listed above, 
and keep in mind that some students will be more 
willing to write on a computer and will thrive with 
basic keyboarding skills.  For some, maturity will 
make all the difference, but until then think of ways 
to make writing fun or at least more interesting.  If 
you have an orally-expressive child, perhaps he can 
help you brainstorm ways that would make writing 
tasks less unappealing.  If your child thinks a four-
color pen seems more engaging than a plain pencil, 
go for it!  The goal is to get the child writing, and 
you will have plenty of opportunities to fine tune his 
efforts as his writing skills develop.f



24 The Companion – May/June 2013

There is a growing momentum of concern with new 
national standards for public and private schools 
and the affect these standards will have on state 
sovereignty on education policy. Home educators 
have a stake in these discussions because these 
national standards are part of a policy framework 
that will affect assessments used to gain entry into 
colleges and universities. Included in this issue of 
The Companion is the complete text of a testimony 
offered before the Missouri Legislature on March 6, 
2013 by Sandra Stotsky, Ed.D.  

Dr. Stotsky served on the Common Core State 
Standards Validation Committee. As someone 
involved in the development process, she is speaking 
out publicly regarding her concerns.

 
Invited Testimony for a Hearing on House 

Bill #616 and Senate Bill #210: Bills to prohibit 
the State Board of Education from adopting and 
implementing Common Core’s Standards and 

Tests

Sandra Stotsky
Professor Emerita of Education Reform

University of Arkansas - March 6 and 7, 2013

“I thank State Representative Paul Curtman and 
State Senator David Pearce for the opportunity to 
support bills prohibiting the State Board of Education 
from adopting and implementing the standards for 
public schools developed by the Common Core 
Standards Initiative—as part of a larger effort to 
downsize government. I will explain why Common 
Core’s English language arts standards and future 
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tests are worse than those Missouri has used in 
recent years, why Common Core’s ELA standards 
will lower student achievement and reduce the 
quality of your teaching force, and why they cannot 
be changed unilaterally by Missouri no matter what 
you are told.

My professional background: I was a senior 
associate commissioner in the Massachusetts 
Department of Education from 1999-2003 and, 
among other duties, was in charge of development 
or revision of the state’s K-12 standards in all 
major subjects, licensing regulations for teachers 
and administrators, teacher licensure tests, and 
professional development criteria. I reviewed all 
states’ English language arts standards for the 
Thomas B. Fordham Institute in 1997, 2000, and 
2005. I co-authored Achieve, Inc.’s American 
Diploma Project high school exit test standards 
for English in 2004. Finally, I served on Common 
Core’s Validation Committee from 2009-2010. I will 
speak briefly to the following points.

• That Common Core’s English language arts 
standards won’t lead to college readiness

• That they lack a research base, international 
benchmarking, and qualified authors

• What leads to college readiness in the 
secondary English class

• That Missouri cannot change one single word 
in Common Core’s standards

• What Missouri can do to increase student 
learning in all subjects

1. Common Core’s English language arts  
     standards won’t lead to college readiness: 
     Common Core’s “college readiness” standards  
     for ELA standards have many flaws.

•	Common Core expects English teachers 
to spend over 50 percent of their reading 
instructional time on informational texts 
at every grade level. It sets forth 10 reading 
standards for informational texts and 9 
standards for literary texts at every grade 
level, K- 12. (An informational text is a piece 
of writing written to convey information about 
something, e.g., gravity, bicycles, nutrition.) 
There is no body of information that English 
teachers have ever been responsible for 
teaching, unlike science teachers, for example, 
who are charged with teaching information 

about science. In addition, English teachers 
are not trained to give informational reading 
instruction—by college English departments or 
by teacher preparation programs. They study 
four major genres of literature—poetry, drama, 
fiction, and nonfiction—and are trained to teach 
those genres.

•	Common Core reduces literary study—
what English teachers are trained to 
teach. Common Core does not specify the 
literary/historical knowledge students need 
in its standards. It offers no specific criteria 
for selecting literary or informational texts 
for study. It provides no list of recommended 
authors, never mind works. It requires no British 
literature aside from Shakespeare. It does 
not require study of the history of the English 
language.

•	Common Core’s middle school writing 
standards are an intellectual impossibility 
for average middle school students. 
Adults have a much better idea of what 
“claims,” “relevant evidence,” and academic 
“arguments” are. But most children have a 
limited understanding of these concepts, even 
if Common Core’s writing standards were 
linked to appropriate reading standards and 
prose models. Nor does the document clarify 
the difference between an academic argument 
(explanatory writing) and persuasive writing, 
confusing teachers and students alike.

•	Common Core’s col lege-readiness 
standards	are	chiefly	empty	skills.	
Skills training (such as how to use Google or 
a card catalogue or find a main idea) alone 
doesn’t prepare students for college. High 
school students need to be taught how to 
read and understand the content of complex 
literary texts in order to do “critical thinking.” It 
is not surprising that such deficient standards 
received a grade of B+ from the Fordham 
Institute and that the Fordham Institute claims 
Common Core’s standards are superior 
to those in most states. Fordham Institute 
received at least $1,000,000 dollars from the 
Gates Foundation to promote Common Core’s 
standards. The top officials at the Fordham 
Institute changed the evaluation form (and 
grading scheme) it had used in earlier reviews 
of state ELA standards in order to claim that 
Common Core’s ELA standards were better 
than those in most states.
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The study of complex literature in the English 
class, not informational texts, leads to college 
readiness. Students have to be taught how to “read 
between the lines.” Literary study was the focus of 
the Massachusetts 1997 and 2001 ELA standards, 
considered the “gold standard” among state ELA 
standards long before Massachusetts students 
scored in first place in grades 4 and 8 in reading on 
NAEP—and stayed there.

Moreover, from about 1900—the beginning of 
uniform college entrance requirements via the 
college boards—until the 1950’s, a challenging, 
literature-heavy English curriculum was understood 
to be precisely what pre-college students needed. 
From the 1960s onward, the decline in readiness for 
college reading (acknowledged in the Common Core 
document) reflected in large part an increasingly 
incoherent, less challenging literature curriculum 
that was propelled by the fragmentation of the 
year-long English course into semester electives, 
the conversion of junior high schools into middle 
schools, and the assignment of easier, shorter, and 
contemporary texts—often but not always in the name 
of multiculturalism. By reducing literary study, Common 
Core’s 50/50 mandate decreases students’ opportunity 
to develop the analytical thinking once developed in 
just an elite group by the vocabulary, structure, style, 
ambiguity, point of view, figurative language, and irony 
in classic literary texts. It also reduces the quality of 
those who become English teachers. Most English 
teachers want to teach literature, a major reason they 
become English teachers.

4.   Why Missouri cannot change one single word in  
      Common Core’s standards: 

The two organizations that developed Common 
Core’s standards have copyrighted their documents. 
States that have adopted Common Core’s standards 
cannot change one word of the standards in them, 
even if their teachers find the standards confusing, 
placed at inappropriate levels, or poorly written. 
States can add up to 15% of their own standards but 
must assess this 15% themselves. This 15% is above 
and beyond what is in the Common Core standards.

5.    Why Missouri’s own ELA Standards didn’t increase  
     student learning enough: 

The fact that the Bay State’s standards seem to 
have been more effective than those in other states 
can be attributed to the simultaneous changes 

2. Common Core’s standards lack a research  
          base, international benchmarking, and credible  
        authors: 

Common Core’s Validation Committee, on which I 
served, was supposed to ensure that its standards 
were internationally benchmarked and supported by 
a body of research evidence. Even though several 
of us regularly asked for the names of the countries 
the standards were supposedly benchmarked to, 
we didn’t get them. Nor did we get citations to the 
supposed body of evidence supporting the idea that 
an increase in instruction in informational reading in

English or other classes will make students college-
ready. We did not get evidence on international 
benchmarking because Common Core is not about 
“rigor for all,” despite all the parrot talk. In grades 6-12, 
it is about “rigor for none” or educational rigor mortis. 
Its goal is not to increase all students’ achievement—
the goal of the Bay State student standards and 
tests, and teacher standards and tests. Common 
Core’s goal is to close the demographic gaps in 
student achievement the easiest way that Gates 
and the USDE could figure out—which is why Jason 
Zimba, the mathematics standards writer told the 
Massachusetts Board of Elementary and Education 
at a public meeting in March 2010 that

college-readiness for Common Core means 
readiness for admission to a non-selective community 
college. The aim of its high school mathematics 
standards is not to strengthen the high school 
curriculum and to prepare a regularly increasing 
number of students for college freshman calculus 
courses. Reading researchers have acknowledged 
there is no research to support Common Core’s claim 
about the value of informational reading instruction in 
the English or other classes. It is also the case that 
the organizations that developed these standards 
(CCSSO and NGA) and that promoted them (NASBE, 
PTA, Achieve, Inc.), as well as recent reports on 
the “validity” of Common Core’s standards by one 
scholar at the University of Oregon and another one 
at Michigan State University, have all been funded 
by the Gates Foundation. None offers evidence that 
Common Core’s standards meet current entrance 
requirements for most colleges and universities 
in this country or elsewhere. Moreover, the Gates 
Foundation chose the chief writers of Common Core’s 
standards in English language arts and mathematics. 
Neither has ever taught in K-12.

3.  What leads to college readiness in secondary  
      English classes?
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in the academic requirements for teacher and 
administrator training programs, licensure tests, 
and professional development. High quality in 
a state’s standards is not enough. Raising the 
academic bar for admission to an education school 
and embedding the content of strong academic 
standards into its educator preparation programs, 
licensure tests, and professional development will 
over time lead to increases in achievement for all 
students in reading and mathematics, as it did in 
Massachusetts.

Final Comment:
Let me repeat some basic points of fact first. 

1. Common Core’s standards are NOT 
internationally benchmarked and will not 
make us competitive. No country has ever 
been mentioned as a benchmark. 

2. Common Core’s standards are NOT rigorous. 
The Gates Foundation wanted to make a 
sale. Would any state have adopted them if 
it wasn’t told they were rigorous? 

3. There is NO research or research evidence 
to support Common Core’s stress on 
“informational” reading instruction in the 

English class or in any other high school 
subject. 

4. Missouri does not need Common Core to 
find out how Missouri students compare with 
Idaho students. It can use NAEP’s results to 
find out.

 All state standards need to be reviewed and 
revised if needed at least every five to seven years 
by identified Missouri teachers and discipline-based 
experts in the arts and sciences, and parents. In 
addition, all state assessments should be reviewed 
by Missouri teachers and discipline-based experts 
in the arts and sciences before the tests are given. 
This can’t happen with Common Core’s standards 
and assessments. Missouri has lost control of the 
content of its children’s education under Common 
Core. Its main task is simply to pay for its costs. 
The future costs for staying with Common Core will 
far outweigh the costs for leaving while leaving is 
still possible. f

CHEO has worked for more than two decades to preserve 
and protect our God-given right to direct the education 
of our children through home education. We deeply 
appreciate your ongoing prayers and support. 

of a church (Remnant Fellowship Church) whose 
leadership teaches us to look for the gifts and talents 
God has given us (our children) and to use them, 
nurture them and grow them all for his glory. So, as 
doors were being closed, God was preparing to open 
the gates of blessings and opportunities. 

Homeschooling allowed Maryssa to hone in on 
her interests and God began to reveal his plan 
for her life. She found a love for history, which 
homeschooling allowed her to immerse herself  in 
and spend many hours cuddling up and reading, 
but it also allowed her to discover her passion for 
Culinary Arts. She began baking and cooking, and to 

our surprise, Maryssa began to create many culinary 
treats for our enjoyment. Homeschooling provided us 
many hours to pursue the art and life of the culinary 
world. God began to open numerous avenues for 
this adventure. She began creating pastry treats for 
her family and friends, which led to our home being 
licensed as a “home bakery.” During her junior and 
senior years she was able to take classes that set 
her on the path to her career in Culinary Arts. God 
has allowed her to learn and grow and has lead her 
to the Nashville Art Institute, where she has been 
accepted and will begin her studies in July 2013. 
She was encouraged to compete in the “Best Teen 
Chef Competition” and was honored with winning 
that competition in March and received a scholarship. 
She was also the reception of the “Create Tomorrow 
Scholarship,” all of which was a part of Gods perfect 
plan and lesson in walking in obedience, staying 
under authority and seeking and listening to the voice 
of God. Homeschooling was and is an incredible 
blessing that led Maryssa to find her passion and 
love for her career and her future.  f

Continued from page 32
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Fun with Music 
San Francisco Symphony put together this fun website to 
introduce your child to the world of music.  Go to the “Music 
Lab” to learn about musical notes, rhythm, harmony, and more.  
Check out “Instruments of the Orchestra” to see and hear the 
instruments you would find playing in a symphony.  Click on the 
“Radio” to hear snippets of great moments in classical music. 

www.sfskids.org/templates/home.asp?pageid=1

2-Minute French Toast in a Cup 

French Toast...Mmmmmm, yummy! Now you can make it in just 
2 minutes and have it served in your own individual cup.  All you 
need is a coffee mug, butter, bread, an egg, a bit of cinnamon, 
some milk and a microwave! And don’t forget the syrup! This 
could be a fun recipe to try out with your kids.

www.prudentbaby.com/2012/01/
entertaining-food/2-minute-french-toast-in-a-cup

Rebekah lives with her family on 
a beautiful hill in central Ohio. 

She works part-time as an 
English tutor for kids in South 
Korea…as well as a nanny for 

two young girls. She also loves 
spinning and dying speciality 
yarns as a business venture. 

Rebekah is happy to be a part of 
The Companion team and will be 
contributing fun and interesting 

places to visit on the web.

$20 Food Showdown: Fast 
Food vs. Health Food 

You may not have realized just how far $20 can go toward 
purchasing the ingredients to a healthy meal.  Before you dish 
out $20 for a delivery pizza or bucket of KFC, check out this 
website to be inspired on alternative ways to spend that money. 

www.sparkpeople.com/blog/index.asp

Health	Benefits	of	
Drinking White Tea 

You may know about the health benefits that come from drink-
ing green tea, but have you heard about white tea? Click here 
for info on this mighty little leaf and how it can help you maintain 
healthy blood pressure and cholesterol levels, as well as fight 
against fat and cancer cells. 

www.naturalhealthezine.com/
health-benefits-of-drinking-white-tea

www.sfskids.org/templates/home.asp
http://prudentbaby.com/2012/01/entertaining-food/2-minute-french-toast-in-a-cup/
http://prudentbaby.com/2012/01/entertaining-food/2-minute-french-toast-in-a-cup/
http://www.sparkpeople.com/blog/index.asp
http://www.naturalhealthezine.com/health-benefits-of-drinking-white-tea
http://www.naturalhealthezine.com/health-benefits-of-drinking-white-tea
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Graduating 
in 2014?

Thank you, Mark and Jeri, 
for your faithful service to 
the homeschool families of 
Ohio! You will be missed 
on the Board, but we are 
so thankful that you will 
be continuing to serve as 
Area Representatives.

http://www.cheohome.org
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Summer Recipes 
from Biltmore

Last year Abby had the pleasure of traveling to North 
Carolina with friends and she was able to visit the 
Biltmore Estate. Here are a few recipes from that 
wonderful old “home”.

The Stable Café 
Hamburgers

At the Stable Café, the hamburger is the cornerstone 
of our luncheon menu. As part of the “farm to table” 
philosophy of Biltmore as a working estate, we use our 
own estate-raised Angus beef for our 8 oz. hamburgers. 
As such, we feel that our burgers are of the highest 
quality. When purchasing ground beef, fat content is 
an important consideration. In this fat-conscious age, 
it’s tempting to pick the leanest ground beef, but this 
can often result in a dry hamburger. We prefer an 
80/20 ratio of fat to lean. Luckily, this is the ratio found 

in most grocery stores. Below, we present a few of 
our award-winning combinations to create burgers 
that suit your guests.

The Café Burger:
•2 crisp bacon slices
•Blue cheese crumbles
•Caramelized onions

Method:
To caramelize onions, sauté sliced onions in a non-stick 
pan over high heat until they begin to brown. Turn the 
heat down to medium, and continue to cook, stirring 
occasionally, until the onions are a deep golden brown. 
Season to taste with a little sugar, salt and pepper.
Top each hamburger with all above ingredients. Broil 
for 10–20 seconds to melt the cheese.

The Barbeque Burger:
•Barbeque sauce
•Cheddar cheese
•Thin and spicy onion rings

Method:
For the crispy onion rings, thinly slice a yellow onion 
in rings. Break all the rings apart, and soak them in 1 
cup of buttermilk.

How About You?
Do you have a recipe for a scrumptious dish that 

you would like to share with Pudge? Send an email 
with your recipe to editor@cheohome.org. Please 
put “In the Kitchen with Pudge” in the subject line. 

We look forward to hearing from you!
 

Abby lives with her family on a beautiful farm in 
central Ohio and enjoys cooking in her spare 
time. Her faithful canine companion, Pudge, 
always keeps her company in the kitchen and 
lives to sample each new culinary creation. 

mailto:editor@cheohome.org
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Drain the rings, and toss in a mixture of 1 1/2 cups of 
all-purpose flour, 2 1/2 tsp. salt and a pinch or two of 
cayenne pepper.

Gently shake off the excess flour mixture and deep fry 
for 2 minutes at 350 degrees Fahrenheit, or until golden 
brown. You can also pan fry the onions in 1/2 inch of 
oil over medium heat.

Top each hamburger with all above ingredients. Broil 
for 10–20 seconds to melt the cheese.

Gril led Corn Salsa

Ingredients:
• 3 ears fresh shucked corn
• 1 large sweet onion, cut into 1/2 inch-thick slices
• 1 red bell pepper, halved
• 2 large tomatoes, seeded and chopped
• 2 jalapeño peppers, seeded and minced
• 2 cloves garlic, minced
• 1/4 cup chopped fresh cilantro
• 1/2 teaspoon salt
• 1/4 teaspoon ground cumin
• 1 tablespoon olive oil
• 1 tablespoon lime juice
• Garnish: fresh cilantro sprig

Method:
Grill first 3 ingredients, covered with grill lid, over medium-
hot coals (350° to 400°) 8 to 10 minutes or until tender, 
turning occasionally. Cut corn kernels from cobs. Coarsely 
chop onions and red bell pepper halves.
Combine grilled vegetables, tomato and next 7 ingredients 
in a large bowl; cover and chill 2 hours or up to 2 days. 
Serve with tortilla chips or grilled chicken, fish, or beef. 
Garnish, if desired.

A Tomato and Buffalo 
Mozzarella Platter

Ingredients:
•3 each Vine-Ripe tomatoes, sliced 1/4” thick
•1 lb. Fresh Buffalo mozzarella, sliced 1/4” thick
•1 each English cucumber, sliced 1/4” thick
•4 fresh Basil leaves, sliced thin
•1 oz. Aged balsamic vinegar
•1 oz. Olive oil
•sea salt and cracked black pepper to taste

Method:
Shingle tomatoes, cucumbers and mozzarella on a 
serving tray, alternating as you go. Drizzle with oil and 
balsamic vinegar. Add salt and pepper and garnish with 
basil. Serve immediately after adding Vinegar. f
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